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II. THE IMPACT OF THE FIRST WORLD WAR ON THE
NATIONALISTIC STRESS ON CHARACTER OVER INTELLECT

A.

The turn of the last century marked the entrance of America into the international com​munity. The crucial concepts of order, stability and law, which were so vital to moral educators In this country, were translated into notions of International brotherhood and world peace. While the American Ethical Union was formed in New York in 1889, Ethical societies were subse​quently founded in Great Britain, Ireland, France and Germany. An International Union of Ethical Societies was founded in 1893 and International Conferences on Moral Education were held in Englandin 1908 and 1911 and in Holland in 1912.1 As Robert Wiebe pointed out, the American drive for peace abroad was but a projection of its de​sire at home.

In place of a European policy, Americans pursued peace. A word of manifold meanings, it managed to en​compass most of their assumptions about modern civilization. Peace connoted order and stability, the absence of violence, the supremacy of reason and law. It suggested the disappearance of militarism and all other vestiges of a barbaric past. It implied, in other words, a world operating from the same gen​eral precepts so many Americans were trying to realize at home.2

The American drive for peace manifested itself in the National Peace Congress, held in New York in 1907. A direct outgrowth of this Congress was the formation of the American School Peace League. The League stressed the necessity of be​ginning early in life to "inculcate the broad ideas of international justice, universal

brotherhood, and world organization."3 The Ameri​can School Peace League soon became a familiar organization to all teachers in both public and private schools. The League's objective, as stated in its Constitution, was to "promote through the schools and educational public of America, the in h erests of international justice and fraternity.
Dr. James H. Van Sickle was the first President of the League and served until 1913, when Dr. Randall J. Condon replaced him. The movement expanded rapidly and by 1919 it had branches in 45 states. Like the Ethical Culture Society, this peace movement also spread across the Atlantic to England and Ireland.

The American School Peace League maintained a positive relationship with the National Educa​tion Association. In 1909 the N.E.A. meeting in Denver passed the following resolution:

The National Education Associa​tion endorses the purpose of the American School Peace League. The Association believes that the princi​ples of the League will make for effective citizenship and urges all teachers to acquaint themselves with the work of the League and to cooperate with it.5

The League sponsored oratorical contests, state-wide essay contests and even offered peace medals in the pursuit of order, stability and peace. While these goals were in many ways synonymous with those of moral education, they gradually moved away from a personal morality towards social responsibility, citizenship, and patriotism. The good man was no longer seen as merely one who obeyed the precepts of the secularized, unified morality and was thus socially efficient, but he/she was also defined as the good patriotic citizen. The gradual change in emphasis from moral education to char​acter education was manifested in this evolutionof the moral person into the good citizen.

As a result of its joint sessions with the annual conventions of the American Institute of Instruction, the League published a course of ,itudy in History for elementary grades

(5 vols.)

and later a course in Citizenship and Patriotism (grades 1-8). The League held to the view that:

Surely a child who receives instruction from this book through all the elementary grades will enter upon life with a broad view of citi​zenship and patriotism and an

appreciation of law, justice and government.6

The League's commitment to peace and bro​therhood seemed foreshadowed by the drive for patriotism and citizenship. In order to be a good moral person one had to be an obedient, faithful citizen, It was thus not inconceivable for the League, like many of the academic com​munity who were also committed to rationality, progress, and peace, to eventually side with President Wilson when World War I broke out.7 In 1917 the League announced its policy to co​operate with the President in his aims to safeguard the principle of democracy throughout the world and to lay the foundation for a durable peace, Thus demonstrating the flexibility of American pragmatic thought and the perceived need of remaining in an influential power posi​tion, the League changed its emphasis from international justice and brotherhood to training in democracy and citizenship.

The implicit concerns with order and stability, once manifested in a drive for inter​national peace, now became the rationale for war. The American School Peace League issued a "Call to Patriotic Service," which sought:

1. To maintain a civic and moral stability among the youth of the country.

2. To inspire anew a love of American in​stitutions and American ideals.

3. To foster civic service appropriate to youth, consciously entered upon for the nation's welfare.

4. To hold to the ideal of the ultimate triumph of democracy.8

The notions of international justice and universal brotherhood melted away in a wave of nationalistic jingoism as the nation engaged in a mission to "save the world for democracy." Citizenship training played a strong role, not only in maintaining belief in American values and institutions during the war, but it also at​tempted to dispel any dissent or criticism.

The Schools sought to instill in school children the desire to help win the war by heightening the general morale, calling for food conservation and by encouraging hatred of the Germans and devotion to the Stars and Stripes. There was ample evidence of the undiluted patriot​ism of the teachers and educators.9

The schools were to bear the burden of maintaining the ideals of democracy at home. In 1918 the N.E.A. appointed a Commission on the National Emergency in Education to coordinate

the various types of war-time service work assignec . to the schools, to find the means of alleviating the teacher-shortage problem, and to study the re​lationship of the educational system to the weaknesses of our national life, which the war crisis had revealed.10

The N.E.A., in a resolution typical of the extreme nationalistic thought at the time, de​manded the employment of only those teachers who proved their loyalty to our national ideals.11

48.

While the more hysterical aspects of this patriotism subsided after the war, the impetus given to the patriotic, nationalistic function of the schools remained a persistent influence on American education.

After the War, the American School Peace League changed its name to the American School Citizenship League to emphasize the "new obliga​tion of the citizen in the new world order."12

The need was seen for the schools to mold the thought of children to a new light, namely, to reconstruct education so as to weld together divergent interests of the many races represented In this vast country into a "solid phalanx for democracy and justice throughout the world."13 America was perceived as an active member of the international community, whether in peace or war. For those in the American School Peace League, America had arisen to shape the affairs of the struggling nations throughout the world. Inextricably tied up in this notion were the haughty American beliefs in our Manifest Destiny, and our duty to Save the World for Democracy. The American School Citizenship League continued to mold character by the use of courses in Patriotism, Citizenship and History, as well as the promotional use of contests and awards.

The Committee on Democracy, headed by

A. Duncan Yocum of the University of Pennsylvania, had previously been a sub-committee on curriculum of the Committee on Superintendents' Problems, but the outbreak of the First World War turned its attention to the existing democratic factors in American life and education. A product of the N.E.A. Commission of Emergency in Education, the Committee created a Democracy Questionnaire to be sent to a selected group of cities. This project was subsequently adopted as a research project by the U.S. Bureau of Education. The Committee also studied the increasing compulsion exercised as a result of the War by the State and
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sociery upon the individual, and finally attempted to study the subject and strengthen the contribution to democracy made by several school subjects and forms of school work.

Interestingly enough, Yocum's Committee found that religion should play an even greater role in the teaching of democracy. The growth of a secularised morality had manifested itself in a state-sanctioned ethic, namely democracy. The social gospel had found a new secular religion, one whose laws and duties were laid down by the State. This strong bond between secularized religion and the State in the maintenance of order, stability, and control was clearly evident in the following resolution made by Yocum at the 1921 meeting of the National Council of Education. It was endorsed by the Council.

In view of the dependence of democracy upon religion, and the at​tacks to which all churches and all democratic governments are alike being subjected by radicals and the emis​saries of nations now under radical control, it is the duty of all churches, irrespective of differences in creed, to unite in an effort to make religious education more universal and efficient, to emphasize democratic elements in religious instruction, and to corre​late religious instruction with all the elements in public school education helpful to religion. It is the duty of public school authorities to empha​size all non-religious elements in instruction which tend to make religious education more intelligent and efficient and to organize some systematic form of moral instruction in every public school.15
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B.

In theory, the American concept of a merito​,-racy entailed rule, not by the privileged or the Mach, but government by the moral and intellectual (Mite. Social inequalities were to be eliminated tio that natural inequalities could best manifest I,hemselves in a hierarchical democracy based on iiierit, Edward Ross summarized this belief in the following manner:

Socially, democracy insists that the grading of folks on the basis of birth or rank or calling or cash is course and barbaric. It does not deny that men are as gold, silver and copper in relative worth. But it wants men rated not by place or trappings, but by essential things--wisdom, character, efficiency . . . democracy, at its best, substitutes the direction of the recog​nized moral and intellectual elite for the rule of the gtrong, the rich, or the privileged.1

The importance of both character and intel​ligence had been stressed throughout the American educational experience. It was clearly seen how intellect alone was insufficient for success in life. The First World War, however, greatly accentuated this distinction and generated a movement for Character Education. Character Edu​cation not only stressed development of social responsibility, good citizenship, and patriotic fervor, but it also was in agreement with Ruskin's statement that "education is not to teach men what they do not know, but to teach men to be​have as they do not behave,"17 This quote seems to summarize nicely the clear distinction put forth between intellectual training and emotional or conduct training, As the understanding of the mind and its control became more secure during the twentieth century, education for control of behavior became more prominent.

51.

America's confrontation with Germany during the War was undertaken with a certain uneasiness. Americans had borrowed freely from Germany's rich cultural heritage and many reformers in this

country had praised its neat, efficient ways. Furthermore, many Americans had German ancestors.18 The problem was how to criticize the rational, scientific, efficient culture that we had borrowed from so freely. The belief in progress and growth to perfection was dealt a terrible blow by this new appraisal of the German nation. The ultimate problem of the Germans was finally determined to be not their intellect but their character. Guy Fernald wrote:

It is not the intellect but the character of our efficient enemy in Germany that we despise . . . While it is our own intelligence that dic​tates our instinctive contempt for the Kaiser's principles, the dictation would be void without our character to express and enforce it.19

This distinction between thought and charac ter was, as previously pointed out, crucial to character education. It was not enough to en​courage growth and development in intellect with​out the corresponding development of moral ideals and conduct. This revelation was seen by many as a tremendous insight into educational aims and procedures and thus quickened our progress towards perfection. In describing "Education after the War," Nicholas Murray Butler wrote:

It (war) has shortened by many years, perhaps by a generation, the path to progress to clearer, sounder, and more constructive thinking as to education, its processes, and its aims than that which has occupied

the center of the stage for some dozen years past.20
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The German people were described as hav​ing developed a psychology without a soul. The gospel of efficiency without a moral idea evi​denced by Germany supposedly taught us the lesson that efficiency apart from a moral ideal was an evil and wicked instrument which could only end in disaster.21 We chastized Germany for its lack of moral purpose and then picked up the banner of moral righteousness and carried it all over the globe to make the world safe for democracy. There is little doubt that the entrance of the United States into the war had strong religious overtones and was not instigated merely as a result of our perception of Germany as an economic threat.

It was seen as a crusade to make the world safe for the development and spread of the new faith in democracy. Wiebe stated that the "war, now sanctified, had become the necessary prelude to mankind's salvation."22 While the belief in progress had been shaken in 1914, it had ac​quired new life through "the sublimation of war into an Utopian agent."23 Thus, after the war, the emphasis on character and moral training was greatly increased in the hopes of averting the disastrous course embarked upon by the Germans. Training in behavior and conduct were stressed over and beyond mere development of intellect.

As evidenced by A. Duncan Yocum's previous call for a bond between religion and the State in the face of radical intrusion, the "Bolshevik Coup" of November, 1917, also greatly affected the American consciousness, especially the con​cern with law and order. The revolution in Russia was viewed as not only motivated by anarchy, thus leading to chaos, but those in power in this country feared that it would cause unrest here, especially among the immigrant working population. While prominent Americans joined Euvpels leaders in "praying for its demise, 72 American soldiers, along with French

and English personnel, entered Russia to support briefly the counter-revolutionary movement. This fear of instability, anarchy and chaos, with the accompanying breakdown of law and order, greatly influenced the growth of character and moral education and was reflected in their value orien​tation.

The War and the Russian Revolution were not the only traumatic experiences that the country faced at this time. Crime was skyrocketing in the crowded cities, and the moral standards of an agrarian society were constantly threatened by the new urban industrial centers. While as early as 1907 the public schools were criticized for not doing enough to stop the steady increase in crime,25 the War only heightened the attack. The schools were seen as the only institution which could maintain stability, order, and morality in the midst of these developments.

C. N. Jensen, State Superintendent of Instruction in Utah, wrote:

. . . The increase in juvenile delinquency and unstable conditions of society since the World War has led some of us to hope that the pub​lic school might become a greater force than it has been in the past for training morality.26

William Bagley summarized the feelings of most Americans when he stated that the crime ratios in this country were much higher than in any other comparable nation, and the ratios of serious crime seemed to be increasing over a period that has witnessed a marked decline in serious crime in practically every nation with which we would wish to be compared. In other words, the situation faced in the United States seemed quite peculiar to our own country, Bagley was quick to point out, however, that this was not due to other nations sending their criminal
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classes to our shores.

Insofar as the homicide rates can be considered an index of the prevalence of serious crime, the American states that have the larg​est proportion of foreign-born population are actually among the states that have the lowest crime ratios.27

The high crime ratios in America were seen to be a result of increased mobility, diversity of standards of conduct, the American tradition of lawlessness and individualism, as well as the increased material prosperity. But for whatever reason, the schools took on the burden of building a more orderly society. The best way to eliminate crime and disorder was seen to be to educate children in the Golden Rule, and pro​vide them with a code of ethics and uplifting ideals, and train them in character..2

The feeling of a general breakdown in the structure of society and its norms and sanctions continued for many years and was still viewed as serious in 1932, when the Department of Superintendence devoted its Tenth Yearbook to the question of Character Education, They con​cluded that:

Under the conditions of free‑

dom and plenty generated by industrial society, the youth of the country are abandoning the severe sex taboos of the past; the sanctity of the marriage relationship is being challenged; the dogmas and ceremonies of the church are losing their power and traditional purposes of living fail to satisfy,29

The changes taking place in society at this time instigated a casting away of old values and morality. The Superintendents saw this as a
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"form of social and mental disease and ob​viously in (that) age of rapid social transition the problem of moral education (required) very fundamental analysis."30 The goal was not only moralization but socialization as well. The whole concept of democracy was seen as more moral than intellectual.

For men like Edward Ross the concept of democracy in early twentieth century terms mani​fested itself in the social sphere as a belief in a meritocracy. It did not deny that men were as gold, silver, and copper in relative worth but it wanted men rated not by place or trap​pings but by wisdom, character, and efficiency. Likewise in the political sphere democracy meant sovereignty not of the average man but of a matured public opinion. Democracy at its best was seen to substitute the direction of the recognized moral intellectual elite for the rule of the strong, the rich or the privileged. Unfortunately these two groups were not so easily separated in the society of that day. Those in positions of power and authority were thought to be there because they were morally and intellectually superior.

Ernest Smith, in his call for compulsory Character Education, reiterated the aim of moral education, namely that a duty could never become a vital energizing force until it (was) fixed in habit.31 This notion of fixing one's actions and duties into habits played a strong part in character education and helped make for an obedient, patriotic person.

C.

The generation of a new social order was welcomed not only by those interested in the social gospel concept of a Heaven on Earth, but also by the State in its push for a controlled, planned society, Character Education was
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welcomed by both sides, since it attempted both 1,o inculcate the notions of purity, morality and service in a social setting, and to legitimize the actions of the State in the name of evolu​tion, progress, rationality and science. The ir,oSpel of salvation and the sanctity of heaven had been replaced by the possibility of a Heaven on Earth, a true Utopian democracy, where all men would be free of disease, crime, sin, and suffering; what was needed was the controlling of behavior and the fixing of it into habits which promoted good citizenship and civic respon​sibility.

David Snedden felt that progressive demo​cracy needed new types of Character Education. Ile believed that this new type of education would include the largest practicable numbers of Individuals who

According to their natural powers and probable responsibilities be predisposed and fitted in this conforming behavior as well as their self-initiated activity, to serve the ends of the higher social well​being.32

While the first step in the development of a liberal education was seen by Snedden to be

the creation of vocational schools, the next step was the development of a moral education which could produce a moral character required to meet the needs of a highly developed democracy in the twentieth century.

The demands of the war have simply made more clear what many have surmised before, namely, that any people who wish to preserve demo​cracy of social organizations, while at the same time becoming more so​cially efficient in meeting the contingencies of twentieth century civilization, are confronted by problems of character education of the most difficult kind.3

Character Education thus was a means of preserving democracy and furthering social effic-- iency. The schools were mandated to preserve the new social order by instilling the values of order, stability, patriotism, duty, and citizen​ship. America was perceived as having a mission, a destiny, not only to make the world safe for  democracy but we also had the responsibility to make democracy  safe for the world. This entailed the socialization of all children for the respon​sibilities of modern life in the American Repub​lic.34 Children had to learn to be obedient as well as to respect authority and law and order or face the chaos of anarchy. In order for democracy to be safe for the world it had to be stable, orderly, and under the control of the moral and intellectual elite.
